
 

 



 

 

 

 
 
OVERVIEW 
As each student enters a Northampton school, dreams are nurtured, history and cultural heritage are celebrated, love of learning 
is fostered, and educational, physical, emotional and social needs are supported. The Northampton School District is a community 
of learners committed to equity and the success of each student. This commitment means that student success will not be 
predicted nor predetermined by race, ethnicity, caregiver economics, mobility, language, marital status, gender, sexual 
orientation, gender identity, disability, initial proficiencies or religion. Anti-racism, anti-bias, and inclusive classroom practices 
promote an honest and brave culture of schooling, centering folks from marginalized communities, where every student, faculty 
and staff member is seen and heard. As a result all members of our community will be highly invested in learning, with students 
demonstrating deep understanding of complex topics and actively engaged in transforming their lives and communities.  
 
The principle of equity goes beyond formal equality where all persons are treated the same. Instead, equity fosters an inclusive 
and barrier-free environment in which everyone will fully benefit. The district will apply this principle of equity to all caregiver and 
student engagement, instruction, curriculum, and systemic policies and practices. All students will have access to and opportunity 
for a high-quality education. To that end, the district strives to create a learning community driven by anti-bias, anti-racist ideals in 
which we are able to: 
 

● Proactively and reactively address incidents of bias, equity and inclusion,  
● Empower and engage historically marginalized voices, 
● Increase the representation and participation of historically marginalized voices, 
● Disrupt dominant power structures and contribute to the dismantling of white supremacy, 
● Support and ensure the physical and psychological safety of students, educators, caregivers and community members who are 

part of our BIPOC, AAPI,  Latinx, LGBTQIA+ and other oppressed groups, and 



 

 

● Empower students to think critically about the messages they are receiving and be powerful contributors to change. 
 

 

Goal 1: Empower and engage caregivers and the community through classroom, school, and district collaboration that is 
culturally responsive and values anti-bias/anti-racist practices.  

Caregiver and Student 
Engagement 

Instruction Curriculum Systemic Policies and Practices 

● Engage caregivers, students and 
community members with a formal, 
ongoing feedback mechanism to 
identify issues and concerns that 
creates differentiated opportunities 
for family voice and engagement. 

 
● Identify possible cultural brokers 

from diverse communities, school 
or district employees, or existing 
caregiver  or community leaders. 

 
● Use multilingual two-way 

communication regarding 
instruction using the TalkingPoints 
and Lionbridge platforms. 

 
● Develop consistent educator-home 

communication practices across the 
district. 

 
● Collaborate with caregivers to 

address student needs utilizing 
community resources of the school. 

● Develop consistent 
approaches to engage 
individual caregivers in 
conversations about their 
child’s learning.  

 
● Empower caregiver voices 

in decision-making about 
their child’s experience at 
school.  

● Expand student-led 
conferences to develop a 
deeper level of 
empowerment and 
independence. 

 

● Ensure public access to 
up-to-date curricula for 
each subject area, grade 
level, and/or course. 

 
● Provide opportunities for 

curriculum articulation 
and sharing for a diverse 
community of caregivers. 

 
● Partner with area 

colleges and universities 
and other community 
organizations for insight 
into curriculum. (esp 
local history, for 
example. Historic 
Northampton, Hitchcock 
Center, Forbes Library). 

● Encourage and establish a culture that 
promotes the importance of all staff  
building trusting relationships with all 
caregivers. 

 
● Review and revise caregiver-school 

partnership policies. 
 
● Review access to school / district-related 

student information systems. 
 
● Adopt a standard for district and school 

websites and make appropriate 
modifications to make them more 
inclusive and make it easier to access 
information. 

 
● Build a welcoming environment by 

creating a centralized location and 
process for incoming caregivers to learn 
about their school community and 
available resources. 

 



 

 

● Review district-wide expectations for 
communication capitalizing on what we 
learned about caregiver communication 
during hybrid/remote learning. 

 
 

Goal 2: Strengthen and sustain professional growth opportunities and collaboration for district employees with a 
focus on equity and anti-bias work in order to increase student engagement and mastery of content area standards 
(i.e. learning goals). 

Caregiver and Student 
Engagement 

Instruction Curriculum Systemic Policies and Practices 

● Communicate/share 
professional development 
plans and goals with 
caregivers. 

 
● Create reporting systems 

for caregivers and their 
children to assess how 
students are meeting 
academic goals/content 
standards to inform 
educator instruction and 
support students in a 
timely manner.  

 
● Provide a structure/forum 

for all members of the NPS 
community to come 
together to connect about 
anti-bias/anti-racist 

● Implement ongoing 
professional development and 
support in culturally-sustaining 
and anti-racist practices for all 
district employees.   

 
● Improve educator practice by 

expanding opportunities for 
educator collaboration, 
providing differentiated and 
sustained professional 
development in high leverage 
practices, and using student 
performance data systems to 
inform this work.  

 
● Further develop pre-formative, 

and summative student 
assessment and performance 
systems to inform educator 

● Support curriculum revision 
usingUnderstanding By 
Design (UBD) principles to 
support equity and cultural 
sustainability  within 
curricula. 

 
● Review and revise curriculum 

materials and resources 
based on the 7 Forms of Bias 
Protocol. 

 
● Prioritize professional growth 

opportunities that support 
differentiation of curriculum 
for a diverse student 
population (including English 
Learners) to prepare students 
for participation in a global 
society. 

● Provide collaboration 
opportunities throughout the year 
for educators within and across 
grades and between schools.  

 
● Examine and revise district-

wide/across-school schedules to 
support teacher collaboration. 

 
● Require consistent anti-bias/anti-

racist (ABAR) training for all NPS 
employees within contractual 
school hours to ensure attendance 
and fidelity of practice. 

 
● Create professional development 

schedules to support long-term 
learning, and ample opportunities 
for practice and reflection. 

 



 

 

(ABAR) initiatives and 
issues. 

 

instruction and support 
students in a timely manner. 

 
● Prioritize robust Sheltered 

English Immersion (SEI) 
practices as part of educator 
training and classroom 
instruction. 

 
● Conduct audits of existing 

curriculum in all grade-levels 
and subject areas, using an 
external partner with 
expertise in state standards 
and anti-bias/anti-racist 
(ABAR) work. 

● Communicate to caregivers 
existing policies and protocols for 
situations when students 
experience a microaggression, or 
are met with 
racism/sexism/transphobia. 

 

Goal 3: Provide instruction and curriculum that empower all students to explore who they are, to embrace and honor 
the world around them, to identify and think critically about the messages they receive, and to be powerful contributors 
to change.      

Caregiver and Student 
Engagement Instruction Curriculum Systemic Policies and Practices 

● Measure student 
engagement and 
depth of learning using 
rubrics. 

 
● Expand integrated, 

hands-on, real-world 
learning opportunities 
for all students across 
the district, and 
provide necessary 
support to educators.  

 
● Educate the 

community about 
accessing and 
understanding the 

● Review and revise pre-
assessments and 
formative assessments 
to provide feedback 
during the learning 
process, fostering a 
deeper level of student 
engagement. 

 
● Implement standards- 

based grading for more 
transparent and 
equitable learning and 
reporting. 

 
● Empower students to 

take responsibility for 

● Develop and implement a clearly-articulated, 
researched-based, culturally-relevant, and anti-
bias/anti-racist (ABAR) curriculum. 

 
● Provide resources to continually supply up-to-

date, historically accurate, diverse, ABAR 
curricular materials for all subjects at all levels. 

 
● Review and revise units for engaging formative 

and summative assessments and student 
reflections as part of the learning process. 

 
● Align pre-assessment, formative and 

summative assessments that have clearly-
articulated rubrics with grading and reporting. 

 
● Provide opportunities for secondary students 

● Ensure systemic policies and 
practices are in place to recruit and 
retain educators of color. 

 
● Ensure equitable student 

representation in all areas of the 
school, within courses, and school 
activities. 

 
● Develop an audit process to ensure 

curriculum is aligned with the goals 
of this District Improvement Plan. 

 
● Align educator evaluation goals and 

feedback to school and district 
improvement plans. 

 



 

 

district curriculum. 
 
● Provide opportunities 

for student feedback 
regarding curriculum. 

 
● Celebrate student 

work and learning in 
ways that center and 
illuminate the learning 
process rather than 
product. 

their own learning and  
joy at school. 

 
● Create opportunities for 

student feedback in the 
form of informal oral 
and written reflections, 
as well as through 
formative assessments. 

to explore personalized pathways aligned with 
college and career goals. 

 
● Continue revising curricula to incorporate more 

diverse perspectives. 
 

● Continue revising curricula to move towards 
greater opportunities for deep and experiential 
learning and away from a content coverage 
mindset. 

● Design and implement student-led 
conferences reflecting upon learning 
style, learning goals, grading, 
reporting, and habits of work and 
learning (HOWLs). 

 

Goal 4: Address the current inequity of educational resources through a data-driven framework of strategies that 
provide equitable outcomes for students.  

Caregiver and Student 
Engagement 

Instruction Curriculum Systemic Policies and Practices 

● Engage with caregivers to 
enhance their 
understanding of how the 
school and district 
operates, as well as their 
rights and responsibilities 
under state and federal 
law. 

 
●  Collaboratively develop 

dialogue with caregivers 
about their children’s 
educational rights, and 

● Assess the efficacy and 
adequacy of all tiers of 
academic and Social 
Emotional Learning (SEL) 
interventions in terms of 
student progress, cultural 
responsiveness, and then 
increase tiered 
intervention support as 
needed. 

 
● Use multiple data sources 

to identify and 

● Budget for and schedule 
summer camp session 
Curriculum Teacher Leader  
(CTL) to review and revise 
units in educator  teams. 

 
● Provide professional 

development across schools 
for tiered instruction in 
reading, math, and other 
skills. 

 
● Develop appropriate 

● Clarify and articulate universal screening 
and other assessments across the district to 
examine the efficacy of the curriculum and 
instruction for historically underserved 
groups. 

 
● Review and use data across the district, 

within schools, and across grades and 
subjects to: differentiate tier 1 instruction, 
determine tier 2 and 3 interventions, and 
equitably distribute resources. 

 
● Schedule time for educator  collaboration 



 

 

advocacy strategies and 
techniques for supporting 
their children’s rights to 
special education services.  

 
● Guide caregivers through 

the special education 
process and ways to access 
health and human services 
within our schools and in 
the community.  

 
 
 
 
 

incorporate tiered 
academic supports to 
recover learning loss.  

 
● Provide differentiated 

instruction to meet 
students’ needs for 
opportunities to shine in 
their areas of strength and 
to grow in the areas of 
challenge. 

curriculum and courses of 
study for learners who 
require a range of services.  

 
● Ensure that curriculum and 

opportunities are available 
to all students, regardless of 
their point of entry.  

and direct instruction in reading, math, and 
other skills to support student progress. 

 
● Address how systemic practices and 

educators’  and staff members’ implicit 
biases affect how they discipline students 
and refer students to Special Education 
services. 

 
● Continue current collaboration with social 

and educational service organizations and 
build  relationships with new organizations 
and individuals. 
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Glossary/Definitions  
 
Achievement- any identifiable success in the areas of scholarship or disciplined study, in educational psychology, a level of proficiency in 
scholastic work in general or in a specific skill, such as arithmetic or reading. (American Psychological Association) 
 
Achievement Gap vs Education Debt- The perspective that we do not havean achievement gap- we have an education debt due to the 
cumulative effect of poor education, poor housing, poor health care, and poor government services that create a bifurcated society that leaves 
more than its children behind. (Ladson-Billings, G. 2006) 
 
Anti-bias, Anti-Racist (ABAR) education- an approach to teaching and learning designed to increase understanding of differences and to value 
and respect all people regardless of their beliefs and backgrounds. It encourages all members of society to actively challenge bias, stereotypes 
and all forms of discrimination in schools and communities. The aim of this curriculum is to reflect diverse experiences and perspectives to 
create an inclusive, respectful, and safe environment for all members. (Diaz, R. 2019) 



 

 

 
Centering People of the Global Majority and those who are systematically marginalized and oppressed- intentionally focusing on people of 
color, to physically and mentally shift, and pivot from the default habit of centering and prioritizing whiteness.” (Schillinger, H. 2015) 
 
Collaboration- Collaboration is a mutually beneficial and well defined, respectful relationship entered into by two or more people (or groups) to 
achieve common goals. (Cincinnati Public Schools) 
 
Cultural Proficiency-  Culturally and Linguistically Sustaining Practices draw upon, infuse and evoke students’ existing schema, experiences, 
funds of knowledge, and perspectives to optimally facilitate learning. C.L.S.P. also intentionally seek racial and cultural equity and pluralism in 
order to deliberately tailor district-wide norms, policies and practices to affirm the identities of and expand opportunities for historically 
marginalized students. C.L.S.P. heavily relies upon the scholarship and research of its preceding models, namely culturally relevant, culturally 
responsive and culturally sustaining pedagogies (Gay, 2010; Ladson-Billings, 1995; Paris, 2012).  

 Three Competencies for Cultural Proficiency: (Gay, 2010; Ladson-Billings, 1995; Paris, 2012).  
COMPETENCY 1: 
Awareness: Understanding One’s Lens and Bias  
Sufficient analysis of one’s own culture to understand the lens that one brings to his/her role; familiarity with one’s cultural 
and racial biases along with knowledge of where to find compensatory resources; ability to recognize and disrupt the effects of his/her 
personal biases. 
  
 
 
COMPETENCY 2: 
Cultural Learning/Relationship Building 
Ability to build authentic relationships with students, families, and communities to create a learning partnership. Rigorous inquiry and 
investigation into students’ backgrounds. 
  
COMPETENCY 3: 
Culturally and Linguistically Sustaining Practices 
Utilizes the cultural knowledge of students, families, and communities to adapt practices, materials and environments to 
engage, motivate, and facilitate deep learning. Is culturally and linguistically sustaining, both validating and connecting to cultural 
schema to maximize learning opportunities through rigorous instruction and the use of data to reflect and adjust practices.  Culturally 
and Linguistically Sustaining Practices 

 



 

 

Culturally Sustaining Pedagogy- Culturally Sustaining Pedagogy builds on decades of asset-based pedagogical research including Culturally 
Relevant Pedagogy (Ladson-Billings) and Culturally Responsive (Gay and Hammond) and Linguistic (Hollie) Pedagogy. 
     Culturally Sustaining Pedagogy affirms and respects the key components of the Asset-Based Pedagogies that preceded it, but also takes them 
to the next level. Instead of just accepting or affirming the backgrounds of students of color as seen in Culturally Relevant Pedagogy; or 
connecting to students’ cultural knowledge, prior experiences, and frames of reference as we see in Culturally Responsive Pedagogy; Culturally 
Sustaining Pedagogy views schools as places where the cultural ways of being in communities of color are sustained, rather than eradicated.      
Culturally Sustaining Pedagogy promotes equality across racial and ethnic communities and seeks to ensure access and opportunity. Culturally 
Sustaining Pedagogy also supports students to critique and question dominant power structures in societies. (California Department of 
Education). 
Data-Driven Decision Making- an iterative process in which the district uses data to target and support continuous improvement. 
(Massachusetts Department of Elementary and Secondary Education) 
 
Educational Equity- Providing access to opportunities, resources, and support for each and every child by intentionally recognizing and 
eliminating historical and current barriers, as well as the predictability of personal and academic success based on race, background, and/or 
circumstance. 
 
ELL (English Language Learner)- A national-origin-minority student who is limited-English-proficient. This term is often preferred over limited-
English-proficient (LEP) as it highlights accomplishments rather than deficits. (U.S. Department of Education) 
 
Caregiver Engagement- the intentional practice of working with caregivers  for the ultimate goal of positive outcomes in all areas through the 
life course. (U.S. Department of of Health and Human Services) 
 
Inclusive- intentionally abling equality, promoting openness, and fostering belonging for all members of the school community. (based on 
factors of inclusion identified by Dixon-Fyle, S. Dolan, K., Hunt, V, & Prince, S, 2020) 
 
Rubric- a coherent set of criteria for students' work that includes descriptions of levels of performance quality on the criteria. (Brookheart, S. M. 
2013) 
 



 

 

Social and Emotional Learning (SEL)- the process through which all young people and adults acquire and apply the knowledge, skills, and 
attitudes to develop healthy identities, manage emotions and achieve personal and collective goals, feel and show empathy for others, establish 
and maintain supportive relationships, and make responsible and caring decisions. (Collaborative for Academic, Social, 
and Emotional Learning) 
 
Sheltered English Immersion (SEI)- an English language acquisition process for young children in which nearly all classroom instruction is in 
English but with the curriculum and presentation designed for children who are learning the language. Books and instruction materials are in 
English and all reading, writing, and subject matter are taught in English. Although teachers may use a minimal amount of the child's native 
language when necessary, no subject matter shall be taught in any language other than English, and children in this program learn to read and 
write solely in English. (M.G.L. c. 71A §2) 
 
Systemic Practices- the dynamic, complex, and interactive processes and relationships existing within the district. 
 
Tiered Systems of Support- a framework designed to meet the needs of all students by ensuring that schools optimize data-driven decision 
making, progress monitoring, and evidence-based supports and strategies with increasing intensity to sustain student growth. (Massachusetts 
Department of Elementary and Secondary Education) 
 
 
 
 
 
 
 
 
 
 


